Abstract. This paper presents the results of a survey among international students after using a Facebook closed-group as part of an online course. We posted educational materials of one session from the online course: "Developing teachers' critical thinking through educational designing" on Facebook and integrated it with the educational platform Moodle. The students studied the course materials in six sessions during the semester. We specifically created a Facebook closed-group to offer students the option to use not only PCs, but also mobile devices to access the online course. After completing of the course, we asked the students (n = 10) to evaluate the use of Facebook in learning. The findings showed that students indicate imperfections in the organization of course materials on Facebook. Nevertheless, the majority of students noted the positive role of Facebook in the development of relationships between each other.
Introduction
, is now the most popular social networking service and has more than 845 million active users worldwide. The influence of social networks in our daily lives grows day by day. The spread and penetration of Internet social services inevitably changes our society, but at the same time, the emergence of Facebook impacts on education. The increasing use of Facebook in the higher education system is obvious. Many universities have their own web pages on social network sites. More and more teachers and students use Facebook for learning and improving interpersonal communication. We try to consider how Facebook has recently been used for educational purposes in different universities.
Many researchers are trying to find the influence of Facebook on the educational activities of students. For example, Vivian (2009) reports the findings from one online discussion group with 15 students from the University of South Australia. The author found that students accessed and used Facebook for informal learning via the use of status updates, private messaging, instant chat, tagging and 'groups'. Some students reported that they increased their use of Facebook during assessment periods and a number of students used 'SNS self-control' practices that inhibited or reduced their use of Facebook.
Grosseck, Bran and Tiru (2011) investigate how students are engaged in Facebook academic activities. The authors found that the majority of first year students spend a significant amount of time on Facebook more for social uses and less for academic D. Sapargaliyev purposes, even if they take part in discussions about their assignments, lectures, study notes or share information about research resources.
Meanwhile, Selwyn (2009) presents an in-depth qualitative analysis of the Facebook 'wall' activity of 909 undergraduate students in a UK university. The author concludes that rather than necessarily enhancing or eroding students' 'frontstage' engagement with their formal studies, Facebook use must be seen as being situated within the 'identity politics' of being a student. Survey data showed that Facebook provides a ready space where the 'role conflict' that students often experience in their relationships with university work, teaching staff, academic conventions and expectations can be worked through in a relatively closed 'backstage' area.
Sometimes using Facebook for educational purposes is perceived negatively. For example, Roblyer and colleagues (2010) argue that faculty members have a track record of prohibiting classroom uses of technologies that are frequently used by students. The authors conducted a survey to determine how likely higher education faculty are to use Facebook for either personal or educational purposes. A comparison of faculty (n = 62) and student (n = 120) responses indicate that students are much more likely than faculty to use Facebook and are significantly more open to the possibility of using Facebook and similar technologies to support classroom work. Meanwhile faculty members are more likely to use more traditional technologies such as email.
Junco (2012) presents a large sample (n = 1,839) of college students to examine the relationship among multiple measures of frequency of Facebook use, participation in Facebook activities, and time spent preparing for class and actual overall GPA. The author points out that time spent on Facebook was strongly and significantly negatively related to overall GPA, while only weakly related to time spent preparing for class. However, using Facebook for collecting and sharing information was positively predictive of the outcome variables while using Facebook for socializing was negatively predictive.
Moreover, Odell, Nevin and Roberts (2008) describe a research project on the potential value of Facebook as a social networking tool within higher education. The authors clarify the positive and negative factors associated with the use of Facebook for educational purposes. There were educational gains to be made through the use of social networking sites -with the usual caveat that the tool should be a good fit in the educational context. At the same time, there are many examples where the use of social networks to help improve the educational environment at universities. For example, Shambare and Mvula (2011) argue that Facebook's usage in classrooms is still low despite the many opportunities for facilitating teaching and learning in universities. Authors studied students' Facebook usage habits and investigated the perceived usefulness of Facebook in education. Data was collected from a sample of 194 undergraduate students (Business Management course) using self-administered questionnaires. Findings confirmed Facebook's popularity and utility in education.
Of course one important aspect in Facebook usage is the development of cooperation in the classroom. For example, Lampe and colleagues (2011) examine how undergraduate students use Facebook to engage in classroom-related collaborative activities. Surveys data showed (n = 302, n = 214) that predictors of Facebook use for class organizing behaviors include self-efficacy and perceived
